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STORY STUDIO'S CREATIVE PROCESS

English Language Arts, K-6

Overview

This multi-part unit is appropriate for K-6, although is easily adaptable for any
grade level or audience. Each part can be completed in one lesson or in multiple
lessons, at the discretion of the educator. This allows for flexibility, as the educator
can decide how long each section should take to complete. The educator can also
decide on the level of vocabulary and complexity in the discussions, using
examples that are suitable for the specific class, group, or individual.

In these units, students will work through the writing process and use this
information to develop their own narrative story. Students will experience the
process of story building to hone in their imagination and creativity before putting
pen to paper. They will participate in activities that require them to work
independently, with technology and devices, as well as working with others to be
successful. They will also make connections to other texts and the world around
them as they build narrative capacity.

Students will come to understand that communication can influence, entertain,
teach, inspire, and help us make sense of the world and our experiences. They will
recognize the role their audience plays in constructing meaning from their stories,
and make strategic choices to help convey their messages and create their
intended impact.

As a final outcome, students will use the planning process to write their own
narrative story that follows a simple story line including description and detail.

PARTNER WITH STORY STUDIO

Story Studio works with a limited number of schools and other educational partners
to support the creation of class anthologies. Our partner programs include virtual
one-on-one coaching sessions for educators, feedback for students, and the
creation of a PDF anthology of student writing. Please contact us at
info@storystudio.ca to learn more.



mailto:info@storystudio.ca

Blo Ibeas
e Language and story (text) can be a source of creativity and joy
e Using language in creative and playful ways helps us understand how

language works

LEARNING STBNDARDS
e Recognize the structure and elements of story
e Use developmentally appropriate reading, listening and viewing strategies to
make meaning
Transform ideas and information to create original texts
Communicate in sentences (and paragraphs), applying conventions of
Canadian spelling, grammar and punctuation

CORE COMPETENCIES
Communication
e | communicate confidently, using forms and strategies that show attention to

my audience and purpose

Creative Thinking
e | can think “outside the box" to get innovative ideas and persevere to develop

them
e | can develop a body of creative work over time in an area of interest or

passion

FIRST PEOPLES PRINCIPLES OF LEARNING
e Learning is embedded in memory, history and story
e Learning involves patience and time
e Learning requires exploration of one's identity

€RrosSs CURRICULAR CONNECTIONS
Design, Skills and Technology
e Skills can be developed through play (Big ideas K-3)
e Choice of technologies and tools depends on the task (Big ideas 4-5)
e Stories can also be developed to connect to social sciences, arts
education, and career education, dependent on grade level.




): GATHERING IDEAS

This part of the unit focuses on gathering ideas and identifying the parts of a story.
Students will be presented with story examples, as well as a collection of objects for
story building to get their minds activated and thinking about the parts of a story.

Goal:
1. Gain an understanding of the parts of a story
2. Practice reading comprehension strategies
3. Use objects to build and represent parts of a story

Learning Activity

Minds On

We encourage you to start this workshop with a read-aloud that follows a simple story line:
One character with a brief introduction, has a problem, tries to solve the problem in clear ways
that do not work, before finally hitting on a solution and ending the story.

For example, look at -‘How to Catch A Star'- by Oliver Jeffers or -'Hugs From Pearl'- by Paul
Schmidt. At this time there are a large variety of authors posting videos of their read-alouds
that you can share with your class. Alternatively, many publishing companies have opened
the rights for educators to share a video of themselves reading a complete story when
posted in a private online setting. Check out the list of resources provided at the end of this
document for more options.

After reading, review the story with your group to guide a sense of character development
and understanding of the parts of a story. Start with the first key question to identify who the
character in the story is. Then ask for things students know or have learned about this
character. Encourage students to use evidence or examples from the story as ‘proof’. For
example, “The boy in -'How to Catch a Star- is not very strong. | know this because he couldn't
carry the life belt from his father's boat. He said it was too heavy.” Go back to the pages in the
book to help students provide evidence and reasoning. Move on to discuss the important
places the character goes in the story. Then, use the next two key questions to help identify
the parts of a story: problem and suspense. Discuss how the story wouldn't be interesting,
and nothing would happen to the character without these two parts.

Action

To reinforce the concept of story parts and further develop understanding, provide students
with a collection of small objects that can be used in story building. These objects can be
any small collections from lego, building blocks or geometric shapes, to different crafting



objects such as beads and buttons, and outdoor objects from pinecones to rocks and
leaves. Read more about Story Building objects and kits in the Resources section. You want
to ensure a variety of objects are available to encourage creativity and imagination.

In this practice, we remove barriers of the writing process and allow for students to use
physical objects to build story parts that they can then begin to orally describe, developing
narrative capacity and their oral storytelling abilities. To begin, allow open time for students
to explore all of the available objects first without focusing their thinking. Once they have
had a chance to see what is available, use the final three key questions to guide their
exploration and discussions. You may wish to place small groups with certain collections of
objects, or you may choose to allow students, in small groups, to select their objects as you
model the development of story parts using the key questions. You may also wish to
enforce a time limit for the selection of objects and the building of characters and settings. It
is important to provide students with time to share their thinking with both small groups and
the whole class.

Reflection:

With all grade levels it is always a welcome opportunity to take time to reflect back on
children’s picture books. At middle grade ages, students will be able to think much deeper
about their own stories and who or what they want to write about. Encourage students to
think about the things around them that influence them - their favourite books or movies,
experiences they have had, or places they have been. Have students take time to record
observations in a notebook, or using the attached 'Gathering Ideas’ StorySheet.

Have students begin to record their story parts and ideas from the story building activity in
writing. They may wish to use or further develop these ideas as they begin developing their
narrative in the coming lessons. You can guide their reflections by using the key questions
and having them journal their thinking or illustrate what they created. Encourage students to
describe how the objects they selected are used, and how they might add to a story. You
may also have them describe how the objects selected for their character and setting are
related, or different. The goal here is not for students to write a story, but rather that students
have developed an understanding of using objects to build story parts, and can describe
what those parts are.

Key Reflection Questions:

Who is this story about?

What do we learn about this character? (connect to specific examples in text)
What is their goal in the story? What do they want to achieve or accomplish?
What is stopping them from their goal? How do they feel?

What kinds of things does the character do to try to solve their problem?
How do they solve their problem?


https://www.storystudio.ca/wp-content/uploads/2020/04/StorySheet_GatherIdeas-1.pdf

Key Story Building Questions:
e |sthere an object that can represent a character on its own? How might you combine
objects to create a character?
How might you combine objects to build a setting for your story?
How might some of the objects be represented as tools or obstacles for your
character or setting?

Applying First Peoples Principles of Learning

Try oral storytelling while sitting in a circle, rather than a traditional read-aloud. Encourage
students to find a 'sit spot’ where they can reflect on the read-aloud and consider their own
connections and story ideas. Introduce the First Peoples Principle of Learning, “Learning is
embedded in memory, history and story" As students discuss some of the key questions in
the learning activity, focus on what the character has learned throughout the story. Discuss
what learning the reader/listener receives as well. When discussing the First Peoples
Principle of Learning, “Learning involves patience and time," discuss what the character in
the story learned, and how the character showed patience.

Differentiation
1. Offer read-aloud in a variety of formats - independent reading, read-aloud, video
reading, sound recording

2. Write out/post the key vocabulary (character, introduction, problem, suspense,
attributes) and review throughout the lesson to ensure that all learners understand
the meanings.

3. Provide a list of attributes for ELL or primary students who may need the support.

Extension Activities:

e Have older students select their own book and have them complete a simple book
review (written, video or online presentation), picking out the parts of a story we are
looking for (character, introduction, problem, suspense, ending). Option to assess.

e After completing the activity, have students pick their own book to share with a
partner/parent/small group and identify the parts of the story selected.

e Have young students retell the story or create a story sequence. This can be as
simple as sentence or picture strips that students can put in order. Or have them
complete the sentence/picture strips on their own to sequence. Option to assess.

e Have students orally tell one another stories using their selected story building
objects




&: CREATING CHARACTERS

This part of the unit focuses on developing characters for a story. Students will create
unique characters using their imagination and creativity, exploring attributes and
characteristics to create a well-rounded character.

Goal:
1. Engage students in creative thinking and imaginative play.
2. Use creative thinking to fully develop a unique character - determining their
appearance, personality, fears, likes and dislikes, and a goal that they have.

Learning Activity

Minds On

To promote creativity and engagement, create a character together as a group. It is
important to share one rule before beginning: All characters must be the learner's own
creation. They must be unique to them, and not taken from a movie, show, video game or other
book.

If meeting together in a group, pick a volunteer and dress them up with 3-5 items (capes,
hats, wings, masks, props such as a shield or microphone, etc). Encourage them to think
outside of the box of typical characters, or combine ideas to create new character roles.
Then orally create a character description using the key questions:

1. What could this character be?
What is their name?
What is this character good at and not so good at?
What are they afraid of?
Most importantly, what could this characters’ goal be? What is something they want
to achieve in their story?
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If meeting in an online setting, you can dress up on camera and have students determine
the key questions to develop a character. Or, encourage students to do their own
independent dress up, or establish a ‘Character Dress Up Day' and have students send or
post a picture of their unique characters. You can encourage other students to answer the
key questions about one another's characters or dress up. Alternatively, if you are working
with older students who may not have dress up supplies available to them, explore
technology (online or app) options that can be used to create a character; for example
students can create a bitmoji or avatar of their character ideas to share. You can also scale
back the activity and create one character example and have the class answer the key
questions for this one character rather than having them each create their own at this time.
This group character creation activity allows students to start thinking creatively and
encourages them to share ideas with others and make connections to the things around



them that influence them. This classroom character can then be used to model and further
develop your narrative as a class throughout the coming lessons.

Action

Once ready for independent learning, provide students once again with the story building
objects. Provide them with time to build a new character. Remind them to think creatively
here - they don't need to build a person, their character can be any type of object or
creature. Have them describe their character to peers, asking them to label the parts that
make the character itself. For example, what allows the character to move/walk/fly?
Challenge students to adjust and recreate their character to make it sit, stand, walk, or move.
Encourage students to think about adding new objects as tools to develop their character's
skills and abilities, or fears. These tools will help further develop context and actions for their
stories.

When students are ready to focus on the specific character for the story they will develop,
they can use the attached Character StorySheet, or an online program of your choice, to
illustrate and describe their own characters for their story. This might be the same character
used in the minds on activity, or in the story building, or something different created with
their new ideas. Encourage students to be very creative in their thinking! Their character can
be absolutely anything: a taco, a pencil, a cloud, a fairy with a unicorn horn, a half
narwhal/half puppy, a magical spy, etc. Have them draw or design their character with
detail, and answer the key questions on the page to develop a background or biography.
The key piece of information developed for their character will be the goal. This goal will
lead their characters' adventure throughout the story. The goal is to help students visualize
characters as they create descriptions that can be later used in their writing. This
opportunity allows for fun engagement to build confidence in creativity and imagination.

Reflection

Have students share their characters with one another, in whichever format they prefer
whether they have built, illustrated, digitalized or simply written a description of their
character. You may choose to do a gallery walk to allow students to see one another's ideas,
or select volunteers to share. If in an online setting, students can post photos or illustrations
of their characters with descriptions. You can allow commenting on one another's
characters, having students ask questions or helping develop new ideas. Additional activities
below can be completed to reinforce character development and encourage students to
‘get to know' their characters really well.

Applying First Peoples Principles of Learning

Encourage students to find a 'sit spot’ where they can reflect on their character and consider
their own connections and story ideas. Introduce the First Peoples Principle of Learning,
‘Learning is embedded in memory, history and story." As students discuss some of the key
questions in the learning activity, focus on what their characters may learn throughout their
story, and the history behind their characters. Ask students to make any connections



https://www.storystudio.ca/wp-content/uploads/2020/04/StorySheet_CreateACharacter.pdf

between themselves and their own histories, and the ones they have created for their
character. Have students consider the community their characters are surrounded by and
the other people or animals they may interact with within the story.

Differentiation
1. Offer read aloud in a variety of formats to create character (app, online program,
handout, or hands on modelling (plasticine, Lego, etc).)
2. Write out/post the key vocabulary (character, attributes) and review throughout the

lesson to ensure that all learners understand the meanings.
3. Provide a list of attributes for ELL or primary students who may need the support.

Extension Activities The Why Game Example:
e Have students interview one another as they take Eddie throws a rock.. but why?
the role of their character. This allows students to o Why? He wanted to break the
develop a deeper understanding of their character. window of the old factory.
Questions such as: What is your proudest ¢ Why?He was mad at his parents and
; . letting out frustration
moment/greatest accomplishment? What is a e Why? His parents had just told him
secret you never told anyone? What do you hope to they were moving and he doesn't
do with your life? What might stop you? What would want to
you do if you had a million dollars? *  Why? His mom got promoted, but

Eddie doesn't want to leave his
friends.

e Play the Why Game - Students act as their
character and are presented with a situation (such
as throwing a rock, or laughing out loud) and are
asked Why? Four times. This allows students to gain a deeper understanding of the
way their character may react in situations and why.



3. BuiLD A SETNING

This section of the unit focuses on developing a setting for stories. Students will use
their five senses to develop a description of where their character is in their story.

Goal:
1. Engage students in creative thinking.
2. Use five senses to create a description.

Learning Activity

Minds On

To describe where a story is taking place we encourage students to use their five senses.
This paints a picture in readers minds of what the setting really looks like, and more
importantly, how the character feels to be there. First, review the five senses.

Pick a simple setting such as a beach or a forest. Add a variety of pictures of the setting
chosen. For example, show 3-5 different images of a forest (one spooky, one with people,
one with big trees and water), while reading the following description:
‘I was walking in the forest. What was once a peaceful hike through the forest was
now more like a city sidewalk. A steady stream of people snaked up the switchback
trail. The chatter from the people was louder than the sounds of the forest. | was
sweaty from the climb and | licked my salty lips. | took a deep breath of fresh air. |
loved the challenge of the climb and being outdoors.”
Have students close their eyes and listen to the description. Then have students guess
which picture you described. Have students pick out each of the five senses from the
description, changing touch to reflect feeling. With the concept of taste, use the example of
opening their mouth and taking a deep breath; maybe they taste fresh air, or rain, or maybe
they get a mouth-full of dust. Alternatively this can be done by providing students with a
variety of pictures of simple settings and having them work independently or together to
create descriptions for the pictures using their five senses.

Action

Go back to your story building materials here and have students select one or two items
that could be included in the important places their character may go. Have students use
their 5 senses to describe this item. To build understanding you may wish to begin by
modelling an example - Give everyone a mini marshmallow. Suggest that your character is
going to live somewhere just like this - Ask them to describe what it looks like, feels like,
smells like, sounds like, before finally eating it and describing the taste. Encourage them to
be creative in their descriptions to find comparisons or examples. Perhaps create a list that
can be referred to when discussing figurative language. Then model the description using
the details provided. For example - “Instead of saying my character lives in a marshmallow



house, we can say - ‘My character lived in a small and squishy white house that smelled sweet
like sugar all the time. It made everyone's mouth water when they walked in. It was a cozy and
quiet house to live in and made everyone feel warm inside when they visited.”

This can also be extended to have students find and describe their own item and share their
findings in a video or picture with voice recordings to be shared with the class/group
community if in an online classroom.

After using one object, challenge students to combine objects to build the important setting
for their story - somewhere their character from the last lesson will spend a lot of time in
their story. Use the key questions once again for them to add or remove objects to further
build the senses into their setting. With older students, you may want to discuss
‘mood/'tone’ of the story; are they writing a funny story, a scary story, or perhaps an
adventure or mystery? Discuss how their character and setting can change the mood of
their story. For example, if their character is a little girl and they decide she is in a spooky
forest, the story will be scary. But if their character is a vampire in the same spooky forest,
the mood of the story changes as the vampire isn't likely to be scared of the forest, but
rather feel quite comfortable.

Reflection

Have students create a list of places their own character, created in the previous lesson,
could be in their story. Again, encourage them to think creatively and construct their own
cities or imaginative places to live, such as on a cloud, underground, or in a world made of
slime. Students can complete the attached StorySheet, describing and illustrating the main
place their character will be in their story. Discuss with students that characters often move
many places in a story and that is okay - we want to describe the significant places in our
story, or the places that the character will spend the most time. If possible, have students
share or post their illustrations or creations of their settings to ask questions or receive
feedback and suggestions from others.

Key Questions:

Where is your character going to be in your story?

What does it smell like there?

What does it sound like where they are?

What does it look like around them? \What can your character see?
What does it taste like?

How does your character feel to be there?
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Applying First Peoples Principles of Learning

Encourage students to find a 'sit spot’ where they can listen and focus on the setting
descriptions. This spot can be used to brainstorm setting ideas for their story and to make
connections between their world and the world created in their story. Introduce the First
Peoples Principle of Learning, “Learning is embedded in memory, history and story." As
students listen to the setting description, encourage them to close their eyes, using their
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memory to pick out the five senses. Students can think about their own histories and places
they have been; encourage them to find ways to include aspects of these places in their
own story. Students can also think about the importance the land or setting has on their
character.

Differentiation
1. Present visual, auditory and kinesthetic opportunities for reinforcing learning of the
five senses and creating settings.

2. Write out/post the key vocabulary (setting, five senses (touch, taste, smell, hear, see
and feel)) and review throughout the lesson to ensure that all learners understand the

meanings.

Extension Activities:

e Have students design their settings using an online program such as Minecraft, or
hands-on with recyclable materials, plasticine, or Lego.

e Have students write descriptions for their settings without mentioning exactly where
their characters are. Then have students share their descriptions with one another
and guess which setting the descriptions belong to. This can also be done by
matching descriptions to the story building settings.




¥: MAPPING STORIES

This portion of the unit can be used as a mini lesson or preview of the entire unit. It
encompases a very brief introduction of lessons 1-4, touching on lesson 5 to map out
and write a story,.

Goals:
1. Use the writing process to brainstorm, map and write a story.
2. Engage in creative thinking and writing.

Learning Activity

Describe to students that a story map allows authors to begin to lay out the ideas for the
plot of their story - this page is for bullet point ideas that can be added to and expanded on
in their writing. Provide each student with the Story Studio Story Map activity page. Tell
students, the first thing every story needs is a character. Their character can be absolutely
anything: a taco, a pencil, a cloud, a fairy with a unicorn horn, a half narwhal/half puppy, a
magical spy, etc, Encourage learners to think outside of the box of typical characters, or
combine ideas from their favourite stories to create new unique characters.

Have students describe their character. To help with the character description you may ask
or post the following questions for students to consider:
1. What could this character be?
What is their name?
What is this character good at and not so good at?
What are they afraid of?
Most importantly, what could this characters’ goal be? What is something they want
to happen?
6. Where might your character be? What are they doing there?
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You can download the ‘Character’ page on our website to create a deeper description for
the character, or have students draw a picture of their character before or after they write
the description into the Story Map. The key questions will help to create the introduction of
the story, describing who the character is and where they are, or perhaps what they are
doing there. Explain to students that the character's goal is very important as it will develop
the plot, and become the ultimate ending for their story. Encourage your child to illustrate or
design their character and setting. This will encourage them to think creatively and with
imagination.

Once students have decided on a character and setting, they will need to think of a problem
stopping their character from achieving that ultimate goal. Again, encourage students to
think outside of the box and use their imagination, the problem should not be easily solved.


http://www.storystudio.ca/learn

When discussing what problem the character will face, you will also want to encourage
students to think about the way their character will feel and react to the problem - are they
shivering and hiding, maybe they stand strong and confident, or are jumping with joy, etc.
There is a 'Problems and Obstacles' activity and lesson on our website if you would like your
students to think deeper about their story ideas.

Explain to learners that the feeling we get when reading a book, or watching a movie, where
we are super interested and excited, at the edge of our seats waiting for what will happen
next.. that is called suspense, or tension and authors create suspense by making their
characters work incredibly hard, trying many different unsuccessful attempts, before finally
solving their problem. In the ‘obstacles’ box, have students think of two or three things that
will stop their character from solving their problem and achieving the goal. Depending on
the age level of your students you can describe this as creating either two ways that they try
to solve their problem that don't work, or for older students, obstacles that make the
problem bigger.

When students have mapped out their story ideas and are ready to move from into story
writing, they will use the order of these ideas to create their story.

1. Start with an exciting action sentence - something their character is doing in the
setting.

2. Stop and introduce the character and who they are, some of the things they like or
are afraid of, and what their goal is. Have your child use their five senses to describe
where their character is. These descriptions create key details in your child's story.

3. After the character has been introduced, writers can return to the action and
introduce the problem in the story and how the character feels.

4. Then start adding suspense - two things the character tries to do to solve the
problem, but they don't work.

5. Once characters have worked really hard, your child can decide on how the
character finally solves the problem, leading to the ending of the story.

6. Have your child write a big emotion last sentence to end the story in a strong way.

Take a look at the story examples and other resources, as well as an educators guide on our
website for more support.

Key Questions:
7. What could this character be?
8. What is their name?
9. What is this character good at and not so good at?
10. What are they afraid of?
11. Most importantly, what could this characters' goal be? What is something they want
to happen?
12. Where might your character be? What are they doing there?




Applying First Peoples Principles of Learning

Sit in a circle and have students use their story map to do an oral storytelling using their
ideas. This will encourage students to think more creatively about their story details.

Differentiation

1

Present visual, auditory and kinesthetic opportunities for completing and presenting
student thinking. For example, learners can act out their story parts, or set them up
as a scene or model to take pictures or video of.

Allow students to share their stories in a variety of formats, whether they are typing,
video or voice recording, or sharing photos of their work.

If possible, scribe for students in need so that they are encouraged to focus only on
their story ideas and details rather than the words themselves.

Write out/post the key vocabulary (character, introduction, problem, suspense,

describing words, etc) and provide list examples accessible throughout the lesson to
ensure success of all learners

Extension Activities:

Have students create an ‘Elevator Pitch' using their story map to briefly outline their
story idea. Explain that an Elevator Pitch is a brief description Authors provide of their
story idea to interest publishers in their book. Have students share or vote on one
another's pitches.

Have students act out or record a video or puppet show of their story.

Have students read their story aloud using oral reading techniques.

Encourage students to illustrate important or significant parts of their story, or
perhaps design a book cover.

Have students type stories and share with Story Studio using the "Write' section of
our website.



S: Hook Your READER

This portion of the unit explores applying the brainstorming or prewriting process to
begin writing the first draft of their story. Students will explore ways to ‘hook’ a
reader into their story.

Goal:

1. Engage students in creative writing.
2. Use and apply the writing process to organize thoughts and ideas into a story.

Learning Activity:

Minds On

Now that students have brainstormed their character and setting, as well as the events for
their story, they are ready to begin writing their story. This can be a daunting task for
students. Have them go back to their created character and setting from the story building
objects. With their character, ask them to think about what their character is doing in their
setting. Encourage them to think of something exciting that could be happening, and how
the character is positioned, or moving within the setting.

Before putting pencil to paper, tell students they are going to start their stories in a very
specific way. They can prepare their ‘hook’ sentences orally by manipulating their character
in the way in which they want their story to start. Explain that every story should start with a
BIG ACTION sentence, something that the character is doing in the setting that they are in.
Guide students in orally developing their sentence by modelling an action sentence. Then
you can model an introduction by stopping the action to introduce who your character is,
where they are and how they got there. Allow time for your students to explore these ideas
and orally share their thinking with partners and small groups as they use their story building
objects.

Action

It is important to guide students writing, especially at the beginning stage of their stories, so
that students aren't simply stating what happens in the story. l.e. we want to avoid listing,
“This happened, and then this happened, and then.." Instead, we want to learn about the
character and where they are and what it's like for them to be there. You may choose to start
with the attached StorySheet, ‘Getting Stories Started' where students can brainstorm their
story beginnings as well as complete two ‘Adding Details’ activities.

Have students go back to their action sentence from the story building. This action sentence
acts as the ‘hook’ or first sentence in the story to grab the reader's attention. Explain that
starting stories with “One day" or "Hi my name is.." aren't as likely to grab the attention of
readers as something such as, “As her heart raced, she stood behind a tree, rapier in hand



Use the story examples on our website for more big action sentences to start stories.
Remind students that the use of, “Once upon a time," is used only for fairytales.

If you are working with older students, they may choose to start their stories with a question
to gain the reader's attention. For example, “Have you ever been in a horrific situation and
don't know what to do?" The question should reflect the theme of the story, or something
the character is wondering. If working in an online setting, you may have students share their
action sentences on Padlet or Google Classroom for example, where students can then
interact with one another, leaving comments and suggestions on one another's action
sentence ideas.

Now that readers are ‘hooked in' with the action sentence, have students stop, or take a
break in the action, to introduce their character and where they are, or how they got there.
Remind them to think about their character description and setting brainstorming pages and
how those details can be added into their introduction. Encourage them to go back to the
story building materials to think about the objects and tools they used and how to
incorporate them into their character and setting descriptions.

Once students have introduced their character and setting, they can continue with the
events of their story, developing their problem and then adding in their suspense ideas as
outlined in the next lesson. As students write, remind them not to worry about the spelling
and grammar, but rather focus on their ideas and the details of their story. The drafting and
revision process allows for time to go back to review, revise and edit..

When working in a classroom setting it is easier to scaffold student learning. Stopping
students after writing each 'section’ of their story (hook, introduction, problem, suspense,
ending) allows you to ensure all learners are following along, as well as allowing for
conferencing time. Sectioning the writing also allows you as an educator to assess the need
for additional activities such as the ‘'sentence stretch’, or ‘golden descriptions’ outlined in
lesson 7. This stop time can also be used for students to illustrate a picture to reflect each of
the four main parts of their story, breaking up their writing time, and also providing time for
hands-on learning - perhaps learners can act out their story so far, or set it up as a scene or
model to take pictures or video of.

Reflect

Educators should act as the ‘content editors’ at this time, asking students questions about
their stories to help develop more details and make more connections within their stories.
More collaboration in idea generation can be done through sharing learners’ story
introductions and having others ask questions they still have about the character or setting.
Allow students to share their stories in a variety of formats, whether they are typing, video or
voice recording, or sharing photos of their work.


http://www.storystudio.ca/yourstories

Key Questions:

1

2.
3.

4.

What big action is your character doing at the start of your story?

Who is your character and where are they?

What might be some important details readers should know about your character or
where they are?

How does your character feel?

Applying First Peoples Principles of Learning

In working through the writing process, students will experience the First Peoples Principal
of Learning, “Learning requires patience and time". Encourage students to reflect on their
own learning throughout the writing process, and how their stories and ideas further
develop with the more time spent on it. Encourage students to use their ‘sit spot’ to reflect
on their stories.

Differentiation

1

Present visual, auditory and kinesthetic opportunities for completing and presenting
student thinking. For example, learners can act out their story parts, or set them up
as a scene or model to take pictures or video of.

Allow students to share their stories in a variety of formats, whether they are typing,
video or voice recording, or sharing photos of their work.

If possible, scribe for students in need so that they are encouraged to focus only on
their story ideas and details rather than the words themselves.

Write out/post the key vocabulary (description, detail, big action, introduction, etc) and
provide list examples to review throughout the lesson to ensure success of all
learners

Extension Activities:

Have students share the first sentence or two from their independent reading novels
or favourite books. Have them reflect on whether or not the sentence hooks them in,
or challenge them to improve the sentence.

Have students act out or record a video or puppet show of their introduction, or other
story parts.

Set up a 5-10 minute conference with each student, or between students, to review
their story, ensure they are on track, and to ask questions to further develop details
and feelings within their writing.



6: PROBLEMS AND OBSTACLES

This portion of the unit has students pause their writing to focus on developing the
main plot line details within the story by creating a problem and obstacles for the
character and considering the emotions the character may feel. Students will reflect
on and identify the problem and suspense in stories and gain an understanding of
the importance or significance of these parts of a story. Students will apply this
learning to their own stories, giving their characters a problem and creative ways the
character unsuccessfully tries to solve the problem.

Goal:
1. Apply understanding of parts of a story by creating a problem and suspense related
to character and setting.
2. Use creative thinking to communicate story ideas.

Learning Activity

Minds On

Use puppets or cut out figures to tell a great detailed introduction to a story by starting with
a big action (something the character is doing). Then add an introduction describing who the
character is, where they are or live, and then end the story abruptly. Ask the key questions:
What's missing from my story? Why wasn't it interesting/exciting? Explain that stories are
boring when nothing happens, and the way that we make our stories more interesting is by
adding a problem for our character. Ask learners to come up with problem ideas or
examples for your story introduction to get their minds activated.

If you aren't comfortable telling your own story, go back to your read-aloud book from
lesson one and reread the story without the middle portion where the character tries
different ways to solve their problem. The reading should include the introduction and what
the problem is, and then skip right to the solution and ending. Then ask which way the
students prefer, today's reading or the first day. Ask the key questions: What's missing from
my story? Why wasn' it interesting/exciting? Explain that in order to make stories interesting,
authors create a problem for the character that stops them from achieving their goal right
away. That feeling we get when reading a book, or watching a movie, where we are super
interested and excited, at the edge of our seats waiting for what will happen next... that is
called suspense, or tension and authors create suspense by making their characters work
incredibly hard, trying many different unsuccessful attempts, before finally solving their
problem. Ask the students or group to pick out each way the character in the story tries to
solve their problem before they finally succeed. Explain that suspense is this feeling of
excitement when you wonder what will happen next or if the problem will ever be solved. To



reinforce this concept you can use puppets, figures, or characters from previous lessons to
create examples as a group of suspense and the reasoning for why each way isn't working.

For older students you may want to further develop their understanding by explaining that
there are three types of problems a character may face: character vs character, character vs
environment and character vs self. To reinforce this, use the group character created in
lesson two and make a list of different problems that the character could potentially face,
then categorize those problems into self, character and environment. For example; the
character may battle a villain (character vs character); the character may struggle to make
friends because they are shy (character vs self); or perhaps there is an earthquake that traps
them underground (character vs environment).

Specify the importance of considering how the character feels about their problem as it
develops. Do they crouch in a corner and cry? Maybe their eyes are wide open with fear and
they are shivering. Or perhaps they are feeling confident and brave. By sharing how our
characters feel we can connect to our readers emotions, helping them relate to the
character and better understand the story. Encourage students to think about the way their
bodies react when they feel certain ways - are they shivering and hiding, looking down at
the ground, or jumping with joy, etc. If meeting in person or even in a video setting you could
play a game of Feelings Charades to begin the action: have a student show the emotions of
lonely, shy, angry, sad, tired, worrisome, nervous, scared, or excited, through charades or in a
silent video and have the rest of the class record the body language and expressions seen
as they guess the emotion being portrayed. This also allows students to collect a list of
words and ways to describe how their character is feeling.

Action

You may wish to provide the story building materials here to reinforce understanding and
provide the opportunity for hands on exploration. Ask students to consider what objects
may develop an obstacle for their character. Have them discover which items could be used
as a tool in achieving their goal or solving the problem. Challenge students to think about
how the objects might be unsuccessful and develop the problem further.

Use the attached StorySheet, ‘Creating Problem and Obstacles' to have students rethink the
character for their story. They can rethink or extend their ideas from lesson two, describing
their character, their fears, and the ultimate goal they have. Then have students consider the
problem their character could face in achieving this goal. They can then record the feelings
and reactions their character may have to this problem. Explain that the way we can do this
in our own stories is by using our characters fears and weaknesses, or the environment they
are in to create obstacles that stop our character from solving their problem right away and
reaching their ultimate goal. Have students make their characters work really hard by
creating two ways that the character tries to solve their problem, but they don't work.



Reflection

Once these ideas are recorded on the StorySheet Creating Problem and Suspense,
students can begin writing the development of their problem into their stories. If possible,
have students share or post their character's problem and suspense ideas for feedback and
suggestions and more creative engagement.

Key Questions:

What's missing from the story?

Why wasn't the story interesting or exciting?

What problem might your character face? Why is it a problem?

How does your character feel about the problem? How do they react?

What might your character do to try to solve their problem and why wouldn' it work?

oA wN e

Applying First Peoples Principles of Learning

Deconstructing a character's background, goal, problem and ways they try to solve their
problem involves learning that is embedded in story, learning that is holistic and reflective,
and a message that involves recognizing the consequences of one's actions. Encourage
students to reflect on the learning their character does throughout their story and
encourage them to make connections between their character and the land.

Differentiation
1. Present visual, auditory and kinesthetic opportunities for completing and presenting
student thinking.

2. Write out/post the key vocabulary (plot, problem, suspense/tension) and review
throughout the lesson to ensure that all learners understand the meanings.

Extension Activities:

e Have students act out or record a video of their problem and suspense ideas to share
with others and receive feedback.

e Pair up students and have them create problems and suspense ideas for one
anothers characters as a way to activate more creative thinking.

e Have small groups create their own storytelling introductions with a character and
setting. Have a second group create a problem, and then have another group create
obstacles before having a final group provide a solution to the problem.



https://www.storystudio.ca/wp-content/uploads/2020/04/StorySheet_ProblemsAndObstacles.pdf

7+ DETAILS MATTER

In this portion of the unit students will explore the importance of descriptions and
details and how to write a strong story to gain and hold a reader's attention.

Goal:

1. Engage students in creative writing.
2. Explore and apply age appropriate literary elements such as figurative language,

Learning Activity:

The drafting and revision process allows for time to go back to review spelling and grammiar.
At this time educators should continue to act as the ‘content editors’, asking students
questions about their stories to prompt more details and make more connections within
their stories. More collaboration in idea generation can be done through sharing learners'
stories and having others ask questions they still have about the character, setting, or
problem development. Allow students to share their stories in a variety of formats, whether
they are typing, video or voice recording, or sharing photos of their work. Remind, or
continually ask students, how their character feels as they move through the story. Learners
should look back at their planning pages where they discussed feelings and descriptions.

When working in a classroom setting it is easier to scaffold student learning. Stopping
students after writing each ‘section’ of their story (introduction, problem, suspense, ending)
allows you to ensure all learners are following along as well as allowing for conferencing
time. Sectioning the writing also allows you as an educator to assess the need for additional
activities such as the ‘sentence stretch or ‘golden descriptions’ outlined below. These
activities are most beneficial when students have already completed a large chunk of their
writing - somewhere around the suspense portion of their stories. It allows students to take
the time to go back and first read through their entire story, before looking specifically for a
sentence to stretch, or turn into a golden description.

Sentence Stretch

This activity is especially useful to early elementary students in order to add more
information to their sentences and make them more interesting. Start by sharing a very
simple sentence such as, “The boy ran." Ask students, is this sentence interesting? Does it give
us very much information? Tell students that it is important to make sure the sentences in our
stories are providing information and sharing important details. To stretch out the sentence,
have students think about the who, what, where, when, why, and how that could be included
to add more details to the sentence. Share with them a list of adjectives, or describing
words, to choose from. Tell them that by including more of these words we can learn so
much more, in this case about the boy. This can easily be done in an online setting by



posting the simple sentence and having each student create their own stretched sentence,
or by having a student add one detail and passing it on to the next student, adding another
detail until everyone has added details to make one large informative sentence or two. This
can also be done on the attached handout where there is an example, as well as one for
students to complete independently. After completing the activity, have students look back
at their own stories and find one simple sentence to stretch.

Golden Descriptions
For higher elementary students, this activity helps learners think about the usefulness of
their descriptions. If meeting online or in person, start with a drawing activity that has
students draw the same item, adding more description each time they draw. For example,
first ask students to draw a tooth. Do not answer any questions, students are to decide on
their own what the tooth will look like. Have students hold up or share their drawings and
ask, Why are they all different? Discuss the importance of describing words and how they
help us visualize. Next ask students to draw a large tooth, and again discuss the similarities
and differences in everyone's drawing. Ask, Was this description useful? Lastly, have students
draw a shark tooth that hung from his mouth like a dagger. As students share their drawings
and discuss the similarities, explain that by using figurative language (a simile in this case) to
add details to our sentence, we create a ‘Golden Description’ Explain that useful
descriptions should be used often throughout their story, but that a ‘Golden Description’
makes the scene unforgettable and should be used at the very important parts of the story.
Use the following example to reinforce the concept:

“The tree was as tall as a building," is a useful description.

“The tree stood there like a soldier, protecting the forest animals with their long

branches," is a golden description
Students can complete the example on the attached handout, or have students practice by
creating their own golden descriptions. This can easily be done in an online setting, again
using Padlet or Google Classroom for example, where students can share their sentence
descriptions as well as add to others. Have students apply this to their own stories by going
back to reread their story and either highlight a Golden Description or add one.

Key Questions:
1. How does your character feel?
2. Is this sentence interesting? Does it give us very much information?
3. Is this description useful? What could you add to make it unforgettable?

Applying First Peoples Principles of Learning

In working through the writing process, students will experience the First Peoples Principal
of Learning, “Learning requires patience and time". Encourage students to reflect on their
own learning throughout the writing process, and how their stories and ideas further
develop with the more time spent on it. Encourage students to use their ‘sit spot’ to reflect
on their stories.




Differentiation

1

Present visual, auditory and kinesthetic opportunities for completing and presenting
student thinking. For example, learners can act out their story parts, or set them up
as a scene or model to take pictures or video of.

Allow students to share their stories in a variety of formats, whether they are typing,
video or voice recording, or sharing photos of their work.

If possible, scribe for students in need so that they are encouraged to focus only on
their story ideas and details rather than the words themselves.

Write out/post the key vocabulary (description, detail, adjective, simile, metaphor, etc)
and provide list examples to review throughout the lesson to ensure success of all
learners

Extension Activities:

Ask students to highlight and share any figurative language within their stories.

Have students act out or record a video or puppet show of their introduction, or other
story parts.

Pair up students and have them create useful and golden descriptions together.

Set up a 5-10 minute conference with each student, or between students, to review
their story, ensure they are on track, and to ask questions to further develop details
and feelings within their writing.



§: EXCELLENT ENDINGS

This portion of the unit explores solving problems, and creating strong endings for
stories.

Goal:
1. Engage students in creative thinking and writing.
2. Apply understanding of parts of a story by creating a solution to the problem, and a
detailed ending to the story.

Learning Activity

Minds On

Begin by using puppets, toy figures or character cut outs to tell a great detailed introduction
to a story similar to lesson six but complete with a problem and two ways that the character
unsuccessfully tries to solve the problem. Then ask for volunteers to come up with different
solutions and ending ideas for the story. Encourage students to be creative and imaginative.
Discuss that endings can be happy, sad, silly, or even surprising. To further develop their
thinking, ask questions such as What happens? How does the character feel? What might they
do with this feeling, do they celebrate? Repeat back their ending ideas to model how to solve
the problem and include emotion. Explain to learners that when the character solves their
problem, they are ready to end their story, and as the author, they get to decide how the
story ends. Remind learners that their characters have worked really really hard, and they
are at the most exciting point in their stories when the readers aren't sure if the character will
even solve their problem, so we don't want to end the story in just one sentence.

Action
You may wish to have students complete the attached_Endings’ StorySheet where students
can brainstorm different ending ideas before adding to their stories.

Explain to students that none of their stories will end with, “To be continued" because even
in a series of stories, each individual story and the problem involved comes to its own
conclusion and new problems are developed in the next story. You may also need to explain
what happens when the character dies in the story - remind students that this can only
happen at the end, and if it does, they as the narrator still need to include details and
feelings surrounding the character's death. Depending on the age level of your group,
discuss how to make the endings of stories more detailed by using descriptions of the five
senses again, and writing short sentences which makes readers slow down the ending and
allow for more emotion.


https://www.storystudio.ca/wp-content/uploads/2020/04/StorySheet_ExcellentEndings-1.pdf

Remind students that they want to end our stories just as strong as they began them. Ask,
How did we create a strong first sentence/hook? Reflect back on the big action sentences
that students started their stories with. Explain that to make a strong last sentence to
conclude our stories we want to end with a BIG EMOTION showing how the character feels.
For example, ‘Shana felt relieved, it was back to peace and quiet and she didn't have to worry
anymore, she was home. The end.” Alternatively, if you are working with older elementary
students, encourage them to end their stories with a piece of advice or a lesson the
character has learned throughout the story. For example, “So they stopped bugging me. | had
lots of friends, and | learned that no matter what problem you are in, there is always a way out.”

Discuss how as authors we want readers to feel satisfied by the ending of the story and they
shouldn't be left with unanswered questions. This is why we don't introduce new characters
at the end of stories, and instead ensure that the events are all connected and make sense,
while also being creative.

Reflection

Have students solve the problem within their stories and write their endings. After writing,
allow time for students to share their stories with one another before revising and editing.
Allow them to be one anothers ‘content editors’ at this point. Have them share their stories
and any illustrations with one another, asking questions and sharing ideas that they may
wish to further develop.

Key Questions:
1. How can the character solve their problem?
2. How does the character feel now? What do they do with this feeling?
3. How did we create a strong first sentence?
4. How might you create a satisfying ending?

Applying First Peoples Principles of Learning

In working through the writing process, students will experience the First Peoples Principal
of Learning, “Learning requires patience and time". Encourage students to reflect on their
own learning throughout the writing process, and how their stories and ideas further
develop with the more time spent on it. Students can also reflect on the learning their
character does throughout their story. Encourage them to make connections between their
character and the land. Sit in a circle and have students share a lesson their character
learned throughout their story. Or have them share something they have learned throughout
writing the story.

Differentiation
1. Present visual, auditory and kinesthetic opportunities for completing and presenting
student thinking. For example, learners can act out their story parts, or set them up
as a scene or model to take pictures or video of.




2. Allow students to share their stories in a variety of formats, whether they are typing,
video or voice recording, or sharing photos of their work.

3. If possible, scribe for students in need so that they are encouraged to focus only on
their story ideas and details rather than the words themselves.

4. Write out/post the key vocabulary (description, detail, adjective, simile, metaphor, etc)
and provide list examples accessible throughout the lesson to ensure success of all
learners

Extension Activities:

e Have students act out or record a video or puppet show of their story

e Have students read their story aloud using oral reading techniques.

e Pair up students and have them create endings for one another's story. Alternatively
you could have them each share their stories prior to the ending and have other
students create an ending for each other to allow for more idea generation.

e Set up a 5-10 minute conference with each student, or between students, to review
their stories, discuss ending options and to ask questions to further develop details
and feelings within their writing.




92 DIALOGVE

If appropriate for the grade level of your class, this portion of the unit helps students
create meaningful dialogue in their narrative. Students will determine the
significance of the dialogue in their story, and use proper punctuation and parts of
speech to ensure dialogue is complete.

Goal:
1. Students will identify the purpose of dialogue in their story.
2. Students will incorporate meaningful dialogue into their story.
3. Students will use grade appropriate grammar and punctuation, including quotation
marks.

Learning Activity

Dialogue can be a difficult concept for many students to understand and incorporate into
their stories properly. Start by introducing dialogue as the fancy word we use when
characters are speaking out loud in a story. Let students know that dialogue should be
chosen carefully. We like to think of it as salt - a little bit is good but a lot can quickly be too
much! Explain to students that their readers don't need to know everything their character
says. Rather, we want to use dialogue to further develop their characters personality, to
show the relationship between characters, and to move the story along in an exciting way.

You may want to start by sharing a short story without dialogue and one with dialogue to
show how adding dialogue to stories can be more entertaining. For example:

Story 1: One day | was walking through the grocery store with my mom. She saw a
cart rolling by itself, heading straight toward me. But, | didn't see it. All too quickly, |
ran right into the cart and landed in a heap on the floor. It was such a disaster.

Story 2: | was walking through the grocery store one day with my mom. All of a
sudden, she yelled out, "Watch out for that cart!" Just as | was turning around to see
what she was talking about, | noticed the cart coming towards me too quickly. |
yelled out, "Oh no! Stop!" just as the cart came crashing into me. | landed in a heap on
the floor and screamed, "Ouch, watch out next time!" It was such a disaster.

Ask students which story they think is better and why. Discuss how the dialogue added
excitement, and makes the reader feel as though they are a part of the story.



Another option is to pose a picture prompt displaying two characters and create a padlet or
other conversation board for students to create their own ideas of dialogue to reflect the
prompt. Adding speech bubbles to the prompt may help student thinking as well.

Once students understand dialogue and its importance, have them reread their stories for
dialogue. Perhaps they will need to take some out, or change their thinking to create
significance. If their story doesn't have any dialogue, perhaps ask that they create one or two
examples to include. Once they have found the important pieces of dialogue in their story,
they are ready to follow the rules of dialogue and apply the proper punctuation. Download a
copy of the Dialogue StorySheet in the Learn section of our website to share with students.
They can work through the StorySheet independently, or you may choose to create a more
guided lesson.

Explain to students that writers use quotation marks and dialogue tags to let their readers
know when a character is speaking. Display the rules and examples below for using
dialogue. You may also choose to share a video or anchor chart with examples.

Three parts of Dialogue:
1. What is said goes inside quotation marks: “Hello,'
2. Add how it is said: "Hello," she whispered.
3. Add atag with more information: “Hello," she whispered looking down at her feet.

Rules of Dialogue:

e  For every new speaker, start a new line.
Quotation marks are placed around the words spoken
Capitalize the first letter inside the quotation marks.
Commas and periods go inside the quotation marks
Tell who is speaking before or after the dialogue
Include a tag with more information

Have students apply these rules and all parts of dialogue to the dialogue in their story. If
using the StorySheet, there are examples for students to try before applying to their own
stories.

Key Questions:

1. Which story is better? The one with dialogue or the one without?
Where is the dialogue in your story?

3. Is the dialogue providing information about a character or helping to move the story
along?

4. Did you include who spoke the words, and how it was said?

5. Did you include a tag with a bit more information?

6. Have you applied the rules of dialogue including punctuation?



Applying First Peoples Principles of Learning

In working through the editing process, students will experience the First Peoples Principal
of Learning, “Learning requires patience and time". Encourage students to reflect on their
own learning throughout the writing process, and how their stories and ideas further
develop with the more time spent on it. Students can also reflect on the learning their
character does throughout their story. Sit in a circle and have students share a lesson their
character learned throughout their story. Or have them share something they have learned
throughout writing the story.

Differentiation

1

Allow students to share their stories in a variety of formats, whether they are typing,
video or voice recording, or sharing photos of their work.

Provide video explanation and examples of dialogue where possible.

Write out/post the key vocabulary (dialogue, tag, punctuation, quotation mark, etc)

and provide list examples accessible throughout the lesson to ensure success of all
learners.

Encourage students to share, or pair students up to share their dialogue and provide
suggestions and support to one another.

Extension Activities:

Encourage students to act out their stories in order to consider where they might
need dialogue in their story.

Have students read their stories aloud, or record their reading to reflect on their
stories and consider the significance of the dialogue included.

Pair students up or provide short conferencing time to review dialogue.

Have students turn their stories into a script for a screenplay.



10: EDITING AND REVISING

In this final portion of the unit, students will take time to work through the editing and
revising process for their own stories according to grade level objectives. Educators will
then collect all stories for a final edit and revision before sharing with Story Studio.

Goal:
1. Students will engage in the editing and revising process.
2. Students will use grade appropriate sentence structure and conventions throughout
their story.
3. Students will finalize and share a complete story with the educator.

Learning Activity

As an educator you will need to decide how much editing and revising you would like your
students to do, or what they are capable of doing independently. Students will need to
share their stories with you, whether that requires them to type them, or simply photograph
their words to submit to you for typing, is up to you. Our biggest goal when editing and
revising stories is to ensure that the story remains in the author's voice. We stress to students
while writing that they do not need to worry about spelling, grammar or punctuation and so,
as editors, these are our priorities. We want the writers to be proud of their stories and to still
recognise it as their own work. Essentially, we are proofreading more than actually editing.

Depending on the grade level of your students, you may choose to use the Editing and
Revising StorySheet on our website for students to edit their own stories, focusing on three
things: perspective and tense on one page, and paragraphing, spelling and punctuation on
the second. You may choose to only use one of the two pages depending on the level of
your students. There are examples embedded into the StorySheet for students to use as
well. You can ask students to read through their story three times, once focusing on each of
the three topics. Provide students with an online dictionary to use for spelling. Post
definitions and examples of the key punctuation you would like them to look for. You may
also choose to set up short conferences between students or with you in order to work
through editing. There is also a parent's guide to editing and revising on our website that
may be of use to families working together.

You may also encourage students to extend their editing and revising by having them share
their story with a peer/parent after they have completed a first edit. Explain to students that
having another person read through their story can help point things out that they missed
along the way, or help to answer any questions that a reader may have about the story.
Having more people read through our story can only make it better - encourage students to
share what they are comfortable with in a way that works for them, whether that be an oral
reading, posting written work, or acting out their story, You want to encourage confidence in



their storytelling. This will also help alleviate some of the editing that you as an educator will
do when stories are shared with you.

Once students have finished writing their stories, you will want to celebrate them as authors
- to do this, students will create a title for their story, and write a small biography about
themselves, the author. We often follow the format of: My name is __. 1 am __ years old and
in grade __. | really like to __. My favourite book is __. If | could do anything, | would __.

Outlined below are the general editing guidelines that we at Story Studio follow when
editing student stories for publication. These guidelines are not meant to overwhelm you.
Our main goal is to maintain the author's voice but, if you're comfortable with it, please feel
free to follow the more specific tips below. As editors, our aim is to get the text into a
printable form that follows consistent house style.

What to Change

Correct all typos and spelling mistakes.

Correct all punctuation, including quotation marks, commas, and periods.

Add paragraph breaks.

Break up run-on sentences.

Maintain consistent perspective (first or third person). If the story switches, stick with

what the author used in the first instance.

e Maintain consistent tense. In most instances, we use past tense. Again, stick with
what the author used in the first instance.

e Remove excessive use of the word then or and. For example: Then | ran across the
street. Then | threw my arms around my pet kangaroo. Then | took him home. Then | fed
him alfalfa sprouts. This can be changed to: / ran across the street. | threw my arms
around my pet kangaroo. Then | took him home and fed him alfalfa sprouts.

e Feel free to insert optional relative pronouns if they are required, or it improves the
sentence. For example: He went to the store, only to realize that he didn't have any
money!

What Not to Change

e Do not change sentences beginning with ‘and’ or ‘but’ unless it should obviously be
joined to another sentence. We allow the kids some creative license with this.

e Do not change the spelling of character's names. Many students are very particular
and have intentionally chosen a particular spelling.

e Do not move sentences or paragraphs around because it will read or sound better.

e Avoid the use of semicolons as most kids do not use them in their writing. Instead
create two sentences or use a conjunction

e Do not join sentences together unless it's otherwise difficult to read or grammatically
incorrect. For example, this does not need to be changed: He was as tall as a tree. His
hair was moose--brown. He loved to jump. He had giant toes. This does need changes:
He was as tall as a tree. Moose--brown hair. Loves jumping. Giant toes.



RESOURCES

Story Building Kits & Materials

Begin to cultivate a supply of objects and materials to be used to explore story building.
These loose objects and materials may include the following: Glass beads, wooden blocks,
Lego, popsicle sticks, geometric shapes, string, plastic cups, paper shapes, mirrors &
magnifying glasses, beads, keys, gear shapes, buttons, playdough/plasticine, pinecones,
rocks, sticks, leaves, shells, etc. You can read more about the concept of ‘Make Writing' and
the objects used by Angela Stockholm here.

These objects will be used individually or collectively to create story parts such as character,
setting, problem, obstacles, as well as providing tools and details for plot development.

A great resource to check out online for more story building ideas and activities is
https:/www.storycity.land/

Author Read Alouds:

e Oliver Jeffers - Stay at Home Story Time:
https./www.oliverjeffers.com/books#/abookaday

Jarrett Lerner: https:./jarrettlerner.com/activities/

Jarrett J. Krosoczka: Illustrator & Author https./www.youtube.com/studiojjk

Dav Pilkey: https:./www.scholastic.com/site/pilkey/dav-pilkey-at-home.html

Mo Willems Lunch Doodles:

https./www.kennedy-centerorg/education/mo-willems/lunch-doodles/

e Find more here;
https./wwwweareteachers.com/virtual-author-activities/?utm_content=1584565321
&utm_medium=social&utm_source=facebook&fbclid=IwAR2czkeYBiwhO_NV300PwX
37floONNY7uAWuUv0-3sLIuRjUZ-500kaVTRCaQ

e Canadian Authors:;
https./www.cbc.ca/books/canadian-writers-are-sharing-readings-of-their-books-o
nline-1.5500364

Character Building:
e Bitmoji: hitps./www.bitmoji.com/
e Lego: http./www.reasonablyclevercom/mini-mizers/classic-kid-safe-mini-mizer/
e Avatar: https://avatarmakercom/
e Characters can also be created on Minecraft or as Skylanders to buy interest
https./www.skylanders.com/ca/en/character-creator



http://www.angelastockman.com/blog/2019/09/22/make-writing-what-why-how/
https://www.storycity.land/
https://www.oliverjeffers.com/books#/abookaday
https://jarrettlerner.com/activities/
https://www.youtube.com/studiojjk
https://www.scholastic.com/site/pilkey/dav-pilkey-at-home.html
https://www.kennedy-center.org/education/mo-willems/lunch-doodles/
https://www.weareteachers.com/virtual-author-activities/?utm_content=1584565321&utm_medium=social&utm_source=facebook&fbclid=IwAR2czkeYB1whO_NV300PwX37fI0NnY7uAWuv0-3sLIuRjUZ-509kaVTRCaQ
https://www.weareteachers.com/virtual-author-activities/?utm_content=1584565321&utm_medium=social&utm_source=facebook&fbclid=IwAR2czkeYB1whO_NV300PwX37fI0NnY7uAWuv0-3sLIuRjUZ-509kaVTRCaQ
https://www.weareteachers.com/virtual-author-activities/?utm_content=1584565321&utm_medium=social&utm_source=facebook&fbclid=IwAR2czkeYB1whO_NV300PwX37fI0NnY7uAWuv0-3sLIuRjUZ-509kaVTRCaQ
https://www.cbc.ca/books/canadian-writers-are-sharing-readings-of-their-books-online-1.5500364
https://www.cbc.ca/books/canadian-writers-are-sharing-readings-of-their-books-online-1.5500364
https://www.bitmoji.com/
http://www.reasonablyclever.com/mini-mizers/classic-kid-safe-mini-mizer/
https://avatarmaker.com/
https://www.skylanders.com/ca/en/character-creator

StorySheet: How 76 VsE STORYSHEETS

Great stories don't just happen - writers have to think and plan in advance to figure out who their characters are, where
the story will take place, and how to make the events of the story exciting and interesting.

StorySheets are designed to help you plan and think through your story. You can print them out and fill them in, or
download the fillable PDF versions and complete them on a computer. (You'll also want a notebook or laptop to
actually write your story, using your StorySheets to guide you.)

storystudio.ca

HOW TO READ A STORYSMEET

WHAT 6rDER SHOULD T FoLLow?

Boxes with a grey
background indicate stuff
you should read

/

Boxes with curved edges
indicate where you should
write.

\

\

)

A pointy box
indicates one
idea leading to
another...

/

-

.like this: a
place where
you should

write )

WHERE DO I WRITE MY ACTVAL STORY?

StorySheets are just tools to help you plan your amazing
story. You'll need a place to write your actual story: in a
journal or notebook, on a computer or laptop, in a binder,

or on a pad of paper.

Whatever you use, make sure it (1) makes you happy
when you write in it and (2) keeps your story organized

and safe.

There is no wrong way to use the
StorySheets - you can choose to
fill out just the ones you need, or
go through them all, one by one.

We suggest that you start with
Gathering Ideas, Creating
Characters and Building A Setting.
These StorySheets will help you
assemble your ideas and create
a foundation for your story. Once
you've completed your Story
Map, it's time to start writing your
story. Grab your favourite journal
or laptop and start writing your
first line with Hook Your Reader.
Keep writing as you develop the
Problems and Suspense that will
drive your story. Improve your
story with Details Matter, and
then finish it off with Excellent
Endings.

1 Gathering ideas

2 Creating characters

3 Build a Setting

4 Story Map

5 Hook Your Reader

Start writing your story

6 Problems and Obstacles
Write more of your story

7 Details Matter

Write more and edit your story

8 Excellent Endings

Finish your story

Date:

Name:




StorySheet: CreATE A CHARACTER

Your main character is going to be the focus of the story, so you want them to be interesting. You want your reader to
care about what your character wants. You want your reader to be scared if your character is in danger. We're going to
help you make an awesome character. Start by answering some of the questions below and doodling a picture of your
character. Remember, these are just rough notes and ideas - you can't go wrong, and you should be as crazy and

imaginative as you want. How about a taco spy? A talking pencil? Dream it up!

storystudio.ca

/ Here are a few words to \

describe where | live:

\_ /

/ Here are a few words to \

describe what | look like:

\

-

\

I'm, afraid of..

because...

My nhame is:

/
/7, )

My best friend is:

\_
-

\ J

\_

Shh! My secret is:

J
~

\_ /

J

4 Something I'm awesome at: R

4 N

In this story,
| really want to...

- J
4 Something | find hard: R
- J

Date: Name:




StorySheet: BuiLd A SeTNNG

Setting is more than just the location of your story. It's also the mood of your story: if your character is a little girl and
you want to write a scary story, the setting could be a dark forest or a haunted house. But if you want to write a happy
story, she could be in a meadow of flowers, or living on a rainbow! Once you've decided on your mood, you can use
details and descriptive words (looks, smells, sounds and emotions) for each of the important places in your story.

storystudio.ca

What is the mood of your story? Scary? Funny? Thrilling? Heartwarming? A mix?

)

Name of an important place | See Hear
(Example: A damp, dark (Examples: Rain tapping on
dungeon) the window)

Touch
(Example: Wind tickling my
hair)

What's the big emotion for
your character here?
(Examples: Anger, Fear,
Sadness, Disgust, Surprise,
Anticipation, Trust, Joy)

Date: Name:




MAIN CHARACTER

Describe who and what your character is.
Think of their appearance and personality,

strengths & weaknesses OBJECTIVE/GOAL

WWhat does your character want to achieve in the
story? What would the ultimate ending be?

INTRODUCTION

Provide some background information about who
your character is and where they are or how they got
there

Obstacles

Think of two or three things that will stop your character
Main Conflict from achieving their goal - things that they try to do to solve
Describe the main problem stopping your their problem that don't work, or obstacles that make the

character from achieving their goal problem bigger




StorySheet: HooKk Your READER

Now that you have thought through all the parts of your story, you are ready to put them together. You want to write an
exciting story that your readers will enjoy. To do that, you want to go fishing and hook them from the very first sentence
- don't let your reader swim on by! Start with a big action to get your readers excited. Then you can describe who your

character is and where they are.

Remember, adding details and descriptions will help to keep your reader hooked! storystudio.ca

/

Think of a BIG ACTION sentence. Something
exciting your character is doing at the start of your
story:

Describe who your character is. Use your setting \
descriptions to introduce where your character is:

-

/Stretch your sentences to adh

Think about where, how, or why

The little boy ran as fast as his
legs would take him, rushing
through the forest and away from

Give it a try. Try and stretch the
following sentence:
The boy ate.

more details:

The boy ran. / \
Write where, how, and why:

the boy was running:

the giant bear.

L /

Date: Name:




StorySheet: PROBLEMS AND OBSTACLES

make the story interesting as they try to solve their big problem.

In order to make stories interesting, authors often create a big problem for their character that stops them from
achieving their goal right away. The character tries different solutions to the problem lots of different ways, meeting
obstacles and failing again and again until finally succeeding! Challenging your character like this builds tension and
creates suspense. It's a great way of pulling your reader into the story. You can create, problems, solutions and
obstacles by exploring your character's fears and weaknesses, or the environment they are in, to create obstacles that

storystudio.ca

/ My character and setting...\ / My character’s wants... \ / My character’s big problem?\

Fears? Weaknesses?

N AN AN

/ What are some solutions to the problem your character could try, and obstacles that might stop them?

I try to solve the problem by... But it doesn’t work because...

AN

/ When an obstacle happens\

my character feels...

o %

Remember to describe how your
character feels and reacts as their
problem develops; do they crouch

in a corner and cry? Maybe their
eyes are wide open with fear and
they are shivering. Or perhaps they
are feeling confident and brave. By

sharing how our characters feel
we can connect to our readers
emotions, helping them relate to
the character and better
understand the story.

Date: Name:




StorySheet: A sLIMY SAMPLE PROBLEM

Check out Gavyn's story, The Slim Family, about a slimy blob that just wants to make friends. Gavyn
used goals, problems and obstacles to write a suspenseful (and funny) story!

storystudio.ca

/ My character and setting...\

BUDDY, A FRIENDLY
SLIME BLOB WHO LIVES
IN ARUMAN (ITY

/ My character’s wants... \

10 MAKE FRIENDS WITH
THE RUMANS

o %

o %

/ My character’s big problem?\

Fears? Weaknesses?

HUMANS ARE AFRAID OF
HIM, AND BUDDY TSN'T
600D AT MAKING
FRIENDS

o

/ What are some solutions to the problem your character could try, and obstacles that might stop them?

HE COULD TRY TO FIND OTHER SLIME

\_

I try to solve the problem by...

BUDDY TRIES T0 DO MAGIC TRICKS FOR HIS CLASSMATES

HE MTGHT TRY TO MAKE FRIENDS BY GIVING PTGGY BACK RIDES

KIDS TO PLAY WITH

But it doesn’t work because...

[T DOESN'T WORK OF SLIME MAGIC
KIDS STICK TO RIM BECAUSE

ONLY RUMANS TN THIS TOWN

AN

S SLIMY

/ When an obstacle happens\

my character feels...

SAD - CRTES, SLOUCHES
10 THE GROUND
LONELY - ST75 BY
HIMOSELT

/

o %

T

Remember to describe how your
character feels and reacts as their
problem develops; do they crouch

in a corner and cry? Maybe their

eyes are wide open with fear and

they are shivering. Or perhaps they

are feeling confident and brave. By
sharing how our characters feel

we can connect to our readers
emotions, helping them relate to
the character and better
understand the story.

Date:

Name:




StorySheet: DeTaILS MATTER

Now find a sentence in your story that you can stretch. More adjectives will give your reader more details. Use the

adjective bank below to add details to your sentences.

As you describe the important parts of your story think about how to bring them to life. You want to make sure your
descriptions are useful. Try the description below. Write one golden description for your story.

storystudio.ca

Useful descriptions provide important
information about people and places:

The tree was as tall as a building.

Golden descriptions make parts of your
story come to life;

The trees stood like soldiers, protecting
the forest animals with their thick strong
branches.,

\

Give it a try. Describe the object below:

The taste of a perfect orange

/ My Golden description for the \

perfect orange:

/

Next ask a friend or grown-up to
describe the taste of a perfect
orange:

Combine your ideas to create an
unforgettable golden description:

o %

§,. ©_% ||Adjective Bank
85 g % = Adventurous Dusty Heavy Large Odd
= S>>0 Rough Bi Embarrassed Huge Lonel
2o o) g g g Y
3 % @ 920 3 Outgoing Funny Incredible Magical Proud
f_% 0% 9 %%é Tall Comfortable Fearless Juicy Mysterious
Qo Qo3 Quiet Wicked Dark Gentle Jagged
gg . Nervous Quick Worried Determined Greedy
4 = § Kind Noisy Rotten Young Charming
Date Name:




StorySheet: EXCELLENT ENDINGS

Your character has worked hard and is finally ready to solve their problem. Does your character reach their goal? Or
fail? As the author, you get to end your story any way you want. Think about the mood you want to end with and look
back at your ‘Build a Setting' StorySheet.) Now experiment with different possible endings for your story based on
different moods. Once you've decided how to end your story, you will want to write a strong last sentence. A good way
to do this is with a big emotion - think about how your character feels at the end of their adventure. Use this page to
think about different ways you can end your story.

storystudio.ca

What mood could you use for your What details could you include? What big emotion does your How might your character react to
ending? (Example: What does your character character feel at the end? this emotion?
see or hear around them?) (Anger, Fear, Sadness, Disgust, (Examples: Jump with joy, celebrate
Surprise, Anticipation, Trust, Joy?) with a party, cry in a corner)
Happy:
Sad:
Silly:

Something else?

What is the best ending for your story? Based on this, write a final sentence with BIG EMOTION here.

Date: Name:




StorySheet: DiaLosGVE

Dialogue is the fancy word we use when characters are speaking out loud in a story. Unlike in real life, your reader
don't need to know everything your character might say. Dialogue should be chosen carefully. We think of it like adding
salt to your food - a little bit is good, but a lot can be too much! Good writers use dialogue when they want to show
something about their characters and to move the story along. Follow the rules and examples below for using

dialogue in your story.

storystudio.ca

Rules of Dialogue

For every new speaker, start a new line.
Quotation marks are placed around the
words spoken.

Capitalize the first letter inside the
quotation marks.

Commas and periods go inside the
quotation marks.

Tell who is speaking before or after the
dialogue or else your reader will get
confused.

It's okay to just use ‘She said’ or ‘He
said’ - keep it simple!

Sometimes, you might want to include
a tag with more information. You could
add detail around how the words are
spoken, and tags with more
information!

Give it a try. Create a dialogue below by
selecting what is said, how it is said and
adding a tag.

ﬁ Choose what is said: \

“It's you,’

“What's up?”

‘I'm so glad to see you,'’

2. Choose how it was said:
-she or he, whispered, yelled,
announced, growled, chirped,
3.Add a tag:

-her face like stone

-smiling shyly.
(S PAN D

ﬂw put it together in the space beh

For example: “It's you,” she whispered,
her face like stone.

1. What is said goes inside Dialogue Checklist: Read through your story and use this checklist to
quotation marks: “Hello,” make sure you have followed the rules of dialogue.
2. Add how it is said: “Hello,” she A | usedanew line for a new speaker
whispered. d  lused quotatiqn marks aroupd the quken wqrds
Add a taa with more information: A The first letter inside quotation marks is a capital
3 . "J _ _ ' [  lused a comma or period before the end quotation mark
Hello,” she whispered quietly. O |added who and how it was said
d lincluded a tag with more information
Date: Name:




StorySheet: EbiTing AND REVISING (PART 2)

When astronauts get ready to lift off, they use a checklist to make sure that nothing important has
been forgotten. Now that your story is nearly ready to launch, let's go through a pre-flight checklist of
our own. Use these lists and suggestions to make sure your story has the correct spelling,
punctuation and grammar. It might seem like hard work, but it's worth it: the right words will make

your story soar!

storystudio.ca

Revising your writing is when you
reread your work to make the story
better. You might make changes,
additions or take out words or
sentences that you don't need.

(o

a

Revision Checklist

My first sentence is excitiD

and will hook my readers.

| read my story out loud to
make sure it makes sense.

| used interesting descriptive
and action words to add
detail.

| included golden
descriptions and exciting
language

| removed words or
sentences that dont make
sense.

| have a satisfying ending that
will not leave my readers
with questions.

n\%hen you read the
story out loud, the
commas should be
a short pause,
while the periods
are a longer one.

Adding Paragraph Breaks

A paragraph is a group of
sentences about one topic. We
break up the ideas in our stories
with new paragraphs. But when
should you start a new paragraph?

Change paragraphs when:

A new character comes
along

The setting changes

A new character is speaking
When time jumps forward
A new idea or event is
introduced

ﬁelling & Punctuation Checkm

a

a

a

]

a

a

]

\\ friend.

| started each sentence with a
capital letter.

| ended each sentence with a
period, exclamation mark, or
question mark.

| used a capital letter for names
of people, places and dates

| used a comma to list things, or
create a pause in longer
sentences

| used proper quotation marks
when a character is speaking

| used paragraphs to organize
my writing

Check for correct spelling. Not

sure? Circle the word and

check a dictionary or ask a

Date:

Name:




StorySheet: EbiTinG AND REVISING

let's go!

Congratulations on completing the first draft of your story! Now let's make it even better.. We're going
to go back over the story and make changes to improve it. Revising your work is much easier to do
with a friend. Professional authors work with an editor to help them correct mistakes. Editors can also
point out where the story becomes confusing (or where it shines! Find a friend to be your editor, and

storystudio.ca

Perspective

It's important to make sure the
same person is telling your story
from start to finish.

Is your story told in third person,
from the perspective of a narrator?
Or is your story told in first person,
by the character of your story?

Example: Third Person

He went into the cave where the bears
lived and found Big Bear. He grabbed
his snowboard and quickly ran off.
The Hamburgers Adventure by Liam

Example: First Person

I watch as the note makes its way
around the class. Everyone who reads
it laughs. My hands ball up into fists.
Are We Any Better? by Lily

nINT

Reading your story out loud is a

great way to check your work.
Often spelling and grammar

problems will ‘'sound wrong' to you,

and jump off the page.

Perspective

d Dol use first person or third
person perspective?

[ Dol use the same

perspective all the way

through the story?

\

\

Tense
A Do | use past tense or
present tense?
d Dol use the same tense all
the way through the story?

\

/
\

/

Tense

Does your story take place now, or
in the past? Read through your story
to make sure it's told in the same
tense all the way through.. Are you
using words such as is/are to talk
about the present? Or are you using
was/were to talk about the past?

Example: Past Tense

A dragon burned through the balcony
door into the room. He quicRly
grabbed the King and Queen and flew
back out the window with them!

Ash and [sabelles Great Adventure

by Lola

Example: Present Tense

Lou knows unicorns are real, even if
her parents don' believe. She is going
to go and find one. She goes into a
forest. It is sunny and birds are singing.
Lou Finds a Unicorn by Levi

Date:

Name:




Writing Tips: CREATING A PITCH

‘Stranger Things' and broken it down for you here:

Whether you're writing for Netflix or CBC, you are going to have to create a pitch for
your show: a brief summary that will capture the attention of producers and convey
the essence of your amazing ideas to them. To help you understand how to set
out your pitch, we've taken an example of the original pitch for the show

EXAMPLE: STRANGER THINGS Synopsis

(From https://screencraft.org/wp-content/uploads/2019
/07/StrangerThings_Bible.pdf)

We begin at Camp Hero in the fall of 1980, a few
months before the base will be shut down by

the U.S. government. A mysterious experiment ()
has gone horribly awry. And something has
gotten out.

Quickly explain your setting
and background. In broad
strokes, providing a sense
of when and where the
show is taking place.

p

What is the event that
kicks off the series? A
new kid arrives at school?
A spaceship launches into

On this very night, a young boy, WILL BYERS, q‘»
vanishes into thin air. His disappearance has a
potent effect on the small-town community,
particularly on his best friend, MIKE WHEELER,
his brother, JONATHAN, his mother, JOYCE, and
the reluctant Chief of Police, JIM "HOP" HOPPER
We will follow each of these characters as they &
grapple with and investigate WILL's
disappearance.

Tntroduce your main
characters, and their
relationship to each-other.
Just the main characters\-
keep it simple.

As they peel back the layers of this mystery,
they will all arrive at the same shocking
conclusion: Will was abducted by supernatural
entities which were inadvertently released
during an experiment. These entities exist
between dimensions and have begun to feed
on life from our world -- WILL's disappearance is

only the beginning....

Capitalize names so that
they are easy to pull out

Over the course of the series, the "tear” or "rip"
that separates their world from ours will begin
to spread across Montauk like a supernatural
cancer. This cancer will manifest itself in
increasingly bizarre paranormal ways. Electrical
fields will be disrupted. Strange fungi will grow
on structures and people. A heavy fog will drift
in from the Atlantic. The temperature will
plummet. Food will rot. Gravity will fluctuate.
People will glimpse bizarre entities in their
homes and businesses. There will be an
escalating number of "vanishings." The entire
town will become "haunted" — and in grave
danger. If people can disappear... can an entire
town? °O

In order to save WILL and the town, our heroes
will have to outsmart FEDERAL AGENTS and
tap into the preternatural abilities of a
mysterious child telepath, named ELEVEN,
who has recently escaped from Camp Hero.
oELEVEN will ultimately give them access to this
"in-between" dimension, a nightmarish
reflection of our own, where they will find
themselves face to face with unimaginable
horrors -- horrors from which some of them will
never escape. Those who do will be forever
hanged.

X

storystudio.ca

Now tell the general
story. Don't worry about
the specific details and
plot twists. Instead
focus on examples of
the kinds of events tha}\
might happen in each
pisode.

What will cause the
tension to rise? What
obstacles will the
characters face?

How will the TV series
end, at least in season
one? More importantly,
how will the main

characters be change
by what happens to the
during the series?

Date:




The Slim Family




The Slim Family

by
Gavyn

Published in Victoria, British Columbia
Story Studio Writing Society
2020



Buddy is in his room playing video games.

Buddy is a blob of slime who wears a red hat. He's good at
making friends and wants to be a famous video game player
when he's older. He lives in a town full of humans. His family is

the only slime family living out in the country.






Buddy used to live in a country with all sorts of families of
slime. Buddy had many friends in his old house but then he
moved to a new country and now he has to make new friends.

However he is bad at it because everyone is human.
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Buddy tries to do magic tricks for the other kids but it doesn't
work because his magic is made out of slime. Then Buddy tries
to give people piggy back rides. Sadly that doesn't work because
the other kids stick to his back. Buddy feels left out.
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So Buddy decides to go search for other kids made out of slime.
While he is searching he finds some humans that want to be
friends with him! They like that he is made out of slime. They
play tag and Ring Around the Rosie. Buddy feels better than

he's ever felt before!
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The End.



About the Author

My name is Gavyn. I am 8 years old and in grade 3. I really like
to play with my friends. My favourite character is R2D2. If I

could do anything, I would be the strongest person in the world.



Story Studio inspires, educates and empowers youth to be great storytellers, transforming lives and
strengthening communities. We create innovative, ‘fun-first’ workshops that develops narrative capacity
in youth, and celebrate young writers by crafting beautiful publications from their words.

We are a registered charity (807121504RR0001) based in British Columbia and rely entirely on grants,

donations and volunteers. Learn more at storystudio.ca

Story Studio workshops are made possible by individual donations and the following foundations:
The Viveka Foundation Fund (through the Victoria Foundation)

The CFAX Santas Anonymous Society



